


Advanced and unusual

Finland as seen by international students and trainees

Irma Garam

Translation Maarit Ritvanen

OCCASIONAL PAPER 1/2003
Centre for International Mobility CIMO



Centre for International Mobility CIMO
ISBN 952-5252-90-6
ISSN 1238-7061

Cover layout Marja-L.eena Muukka
Képyld Print Oy / 1500



Contents

Foreword
1 Higher education in Finland

1.1 The Finnish higher education system: universities and polytechnics
7

1.2 Bilingual higher education
8

1.3 Degree system in higher education
8

1.4 Admission to higher education
9

1.5 Finland aims at high level of education and training for all citizens
9

1.6 Regionally wide-spread network of higher education institutions
10

1.7 Equal opportunities in higher education
10

1.8 Performance management and assessment of higher education
11



2 Internationalisation of higher education in Finland

2.1 Student mobility the impetus for internationalisation of higher education
12

2.2 Development of administrative practices to support student mobility
14

2.3 From exchange of students to recruitment of international degree students
14

3 Experiences of international exchange students and
trainees in Finland

3.1 Three surveys about international exchange students and trainees in Finland
17

3.2 The profile of exchange students and international trainees in Finland
18

3.3 Why do students and trainees go abroad?
19

3.4 Why Finland?
21

3.5 Sources of information
24

3.6 Studying in Finland
24

3.7 Finland as a place of study and work
27

3.8 Benefits from study period abroad
29



Bibliography
31

Annex 1. The main partner countries of student exchanges

in Finnish higher education institutions between 1997 and 2001
32

Annex 2. The partner countries of student exchanges

in Finnish higher education institutions in 2001
34

Annex 3. International degree students
in Finnish higher education institutions (main countries of origin)

1991, 1993, 1995, 1997 and 2000
36

Annex 4. International degree students

in Finnish higher education institutions by country of origin in 2000
37

Annex 5. Finnish degree students abroad (main host countries)

1993-94, 1995-96, 1997-98, 1999-00 and 2001-02
39

Annex 6. Polytechnics in Finland
40

Annex 7. Universities in Finland
40



were some decades ago. Children of par-
ents with little education choose voca-
tional training more than others and con-
versely, children of highly educated par-
ents choose higher education.

Equality of sexes in higher education is
relatively good. More than a half (58%)
of students entering universities and of
those who complete a Master’s degree are
women. However, after completing their
Master’s degree, the academic career of
women becomes more difficult, and
when it comes to women who have com-
pleted a Doctorate the number drops
under 50%. Furthermore, some sectors
are still highly segregated according to
sex. For example, the health and social
services, and humanities and teaching
sectors are dominated by women, and the
technological sectors by men.

1.8 Performance
management and assessment
of higher education

All Finnish universities are state-run and
they are mainly funded from the state
budget. The majority of polytechnics are
maintained by local or regional authori-
ties, but they, too, receive most of their
funding from the state budget.

The trend of Finnish higher education
policy in the 1990s was towards de-
centralisation of management and man-
agement based on performance. Deci-
sion-making power in the internal affairs
of higher education institutions was

handed over from the Ministry of Edu-
cation to institutions themselves, and
state-funding that used to be ear-marked
for specific purposes is now given to in-
stitutions as a lump sum to be distrib-
uted at their own discretion. The basic
funding of universities relies mainly on
the number of completed degrees, and
that of the polytechnics on the number
of students.

Higher education institutions and the
ministry carry out annual negotiations
and agree on operational targets, re-
sources needed and follow-up of real-
isation of targets. This kind of perfor-
mance management has made monitor-
ing and assessment of operations an in-
tegral part of everyday activities of higher
education institutions. Indicators of the
realisation of educational targets in higher
education institutions are collected in
databases maintained by the Ministry of
Education: KOTA for universities and
AMEKOTA for polytechnics.
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2 Internationalisation of
higher education in Finland

2.1 Student mobility the impetus for
internationalisation of higher education

In the end of the 1980s, internation-
alisation became one of the priorities in
developing Finnish higher education, and
the 1990s saw a high rise in international
activities in Finnish higher education in-
stitutions. The emphasis in international
activities lay in increasing student mobil-
ity and developing support services for
it, for which special funding was avail-
able from the Ministry of Education. The
national target was to achieve reciprocity
in student mobility and that by the end
of the 1990s one fifth of enrolling stu-
dents (about 5 000 per year) should com-
plete a part of their degree abroad.

Participation in international mobility
programmes - particularly joining the
Erasmus programme of the European
Union in 1991 - has helped Finland to
increase the volume of student mobility.
Erasmus programme made international
mobility a possibility to all degree stu-
dents and had a considerable impact in
increasing the number of exchange stu-
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dents. The fact that the Erasmus pro-
gramme, now a part of the larger Socrates
programme, accounts for about a half of
outgoing exchange students from Finland
and clearly more than a half of incoming
ones is a clear indicator of the significance
of the programme.

In 2001, about 7 500 Finnish higher edu-
cation students went abroad for an ex-
change period and higher education in-
stitutions received a total of about 5 500
exchange students.

At the turn of the millennium, the an-
nual volume of outgoing exchange stu-
dents seems to have settled at 4 000 in
universities and at around 3 500 at poly-
technics. Finland seems to be attracting
more and more exchange students,
though, and the number of incoming stu-
dents is going up. Thus, the balance be-
tween outgoing and incoming students
is improving, in universities it has almost
been reached.



Figure 2. Mobility in universities and polytechnics? between 1997-2001. Source: CIMO and AMKOTA-

database.
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Mobility of exchange students in higher
education is centred in European coun-
tries. More than 75% of outgoing stu-
dents go to another European country,
and an even higher percentage of incom-
ing students are from other European
countries. The most popular partner
countries have been almost the same
since 1997. The most popular target
countries of Finnish students are Ger-
many, France, Britain and Sweden and
most incoming students come from Ger-
many and Southern European countries:

—&— students to Finnish universities

—%— students to Finnish polytechnics

France, Spain and Italy. More distant ar-
eas, such as Asia and Latin America, have
become increasingly popular among
Finnish students in the past few years,
but cooperation in these areas is still rela-
tively rare.

2 It must be noted that the number of polytechnics in Finland increased until the year 2000, when the

polytechnic reform in Finland was completed.
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2.2 Development of
administrative practices to
support student mobility

Expansion of student mobility has re-
quired higher education institutions to
develop administrative practices to sup-
port it and to provide education in En-
glish. Today, there is a specific unit for
the administration of international activi-
ties in every institution and all higher
education institutions also provide
courses in another language than Finn-
ish or Swedish, usually in English but
sometimes also in Russian or German.
In the academic year 2001-2002, higher
education institutions in Finland offered
more than 300 study modules in a for-
eign language.

As the student mobility has increased,
more attention has been paid to recogni-
tion of studies abroad as part of students’
degree at home and to international com-
parability of the Finnish higher educa-
tion degrees. In June 1999, Finland to-
gether with 29 other European countries
signed the Bologna Declaration, the aim
of which is to create a European higher
education area by increasing compara-
bility of degrees in different countries, by
adopting a common system of measur-
ing and transferring study credits (Euro-
pean Credit Transfer System, ECTS), by
developing quality assessment, by remov-
ing obstacles to mobility, and by devel-
oping the degree system to mainly con-
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sist of two cycles (a three-year-long
graduate degree and a two-year-long
postgraduate degree).

Finland has advanced according to the
Bologna Declaration. The structure of
degrees is being developed towards the
two-cycle model. The ECTS system is
used at least to some extent in all Finnish
higher education institutions, and the
working group for developing the degree
structure set by the Finnish Ministry of
Education has proposed that universities
should drop the present system of ’study
weeks” altogether in favour of the ECTS
system. Furthermore, following interna-
tional models, international transparency
of degrees has been improved in many
higher education institutions by adopt-
ing a so-called Diploma Supplement that
gives more detailed information about the
studies listed in students’ diplomas.

2.3 From exchange of
students to recruitment of
international degree students

It has been characteristic of the develop-
ment of the past decade to regard
internationalisation of higher education
above all as exchanges of students and
development of administrative practices
to support it. A same extent of attention
has not yet been paid to internation-
alisation of teaching and curricula or to
multicultural learning environments
(Soderqgvist 2001).



The beginning of the new millennium
saw a new emphasis in internation-
alisation of Finnish higher education. In
addition to student exchanges, more and
more attention is paid to recruiting in-
ternational degree students. For the first
time, the Ministry of Education’s strat-
egy for the internationalisation of higher
education (2001), quantitative targets
have been set for international degree stu-
dents, too. The target was set at 10 000 -

15 000 international students, that is, 4%

of all higher education students in Fin-
land.

At the moment, international students
studying for a whole degree in Finland
account for only about 2% of all higher
education students. In international com-
parison this is a small number (OECD
1997). During the past decade, the ab-
solute number of international degree

Figure 3. International degree students in Finnish universities and polytechnics?. Source: Statistics Finland.

4000

3500

el

—& Universities

3000

/~—~/'/.

2500

—&— Polytechnics

2000

el

1500

1000

500 ¥

0 T T T T T T T

1990 1991 1992 19931994 1995 1996 1997 1998 1999 2000

3 It must be noted that the number of polytechnics in Finland increased until the year 2000, when the

polytechnic reform in Finland was completed.



students doubled in Finland. However,
as the total number of Finnish higher
education students rose simultaneously,
the number of international students has
remained the same in relative terms.

The country profile of international de-
gree students in Finland is different from
that of the exchange students. Most de-
gree students come from China and from
the neighbouring countries, Russia, Swe-
den and Estonia. Although the number
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of degree students coming from Europe
has risen in recent years, developing
countries still feature more prominently
among degree than exchange students.
About a half of degree students in Fin-
land come from another European coun-
try. In addition to China, quite a number
of degree students also come from Afri-
can countries.



3 Experiences of international
exchange students and trainees
in Finland

3.1 Three surveys

about international

exchange students and trainees in Finland

The Centre for International Mobility
CIMO carried out three surveys about
experiences of international exchange
students and trainees in Finland between
2000-2001.

Hietaluoma, Hanna: Why Finland.
A survey studying the motives of interna-
tional exchange students choosing to come
to study in Finnish higher education insti-
tutions. (Includes a summary in English)
CIMO Publications 3/2001.

Garam, Irma: My Finland. A4 survey about
the experiences of international exchange
students studying in Finnish higher educa-
tion institutions. (Includes a summary in
English). CIMO Publications 5/2001.

Aalto, Pirjo & Garam, Irma & Rissanen,
Jutta: Try Finland. Views and experiences
of Finland by international trainees. (In-
cludes a summary in English). CIMO
Publications 1/2002.

The aim of the surveys was firstly to get
information about students’ and trainees’
motives for going abroad to study or work
and its benefits. Secondly, we wanted to
get specific information about Finland as
a host country: why students and train-
ees choose to come to Finland and how
they saw Finland as a place of study and
work. At the same time, we wanted to
collect information to help develop stu-
dent and trainee exchanges.

Students (Why Finland) and trainees
(Try Finland) were asked about the fol-
lowing issues:

- their motives for going abroad

- their reasons for choosing to come to
Finland and preconceptions about Fin-
land

- where they found information about
Finland

- their expectations.
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After the study period, a new survey, My
Finland, was carried out. It was only tar-
geted at exchange students. The follow-
ing information was asked then:

- experiences of studying in Finland

- differences between studying in
Finland and in home university

- how students’ expectations were met

- benefits from the study period.

The surveys were carried out by sending
students questionnaires. 561 exchange
students returned the ”Why Finland”
questionnaire, and 72 of them also re-
turned the "My Finland” questionnaire
at the end of their exchange period. 228
trainees returned the ”Try Finland” ques-
tionnaire.

3.2 The profile of exchange
students and international
trainees in Finland

3.2.1 Programmes and
countries of origin

"Two thirds of respondents (exchange stu-
dents) had come to Finland through the
Socrates/Erasmus programme. The fig-
ure is consistent with the national statis-
tics about exchange students in Finland.
Quite many students also came through
bilateral arrangements between higher
education institutions. Among trainees,
the biggest programmes were CIMO’s
own trainee placement programme for

Table 1. The most common exchange programmes and countries of origin of respondents.

Most common exchange programmes

Most common countries of origin

Students Trainees Students Trainees
Erasmus (70%) CIMO?’s programme for | Germany Latvia

students in the field of France Poland
Bilateral agreements natural resources (34%) | The Netherlands Bulgaria
btw institutions (15%) Spain Canada

IAESTE programme Ttaly Lithuania
Free movers (7%) for students of technol- | Hungary Germany

ogy (29%) Russia Russia
Nordplus, ISEP and The United States Estonia
FIRST (3%) Leonardo da Vinci Belgium The Netherlands

programme (13%) Britain Spain

CIMO’s programme for

students of Finnish

language (6%)

AIESEC training (6%)
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students in the field of natural resources
(34% of respondents) and the IAESTE
programme for students of technology

(29%).

A vast majority of exchange students
(87%) and trainees (83%) came from
Europe. However, there were differences
between exchange students and trainees
with regard to where from Europe they
came from. Exchange students came
mainly from the EU countries and the
majority of trainees from Eastern Europe.

The differences reflect the different
programmes used. It is mainly EU coun-
tries that participate in the Erasmus
programme that was the most commonly
used arrangement among exchange stu-
dents, and the emphasis of CIMO’s
trainee placement programme for stu-
dents of natural resources lies on East-
ern Europe. Somewhat more trainees
(8%) than exchange students (4%) came
from the United States and Canada.
There were only a handful of respondents
from Asia, Latin America and Africa.

3.2.2 Field of study, age and sex

There were differences between the fields
of study between exchange students and
trainees, too. Exchange students most
commonly studied economics (22%),
technology (10%) and social sciences
(8%). The most common trainee place-
ment programmes used - the programme

for students of natural resources and
IAESTE for students of technology -
naturally restricted the fields of study of
trainees. The most common fields of
study among them were agriculture and
forestry (32%) and technology (32%).

The majority of all respondents were be-
tween 20 and 25 years of age. The break-
down of sex was relatively even, though
a little more than half of exchange stu-
dents (55%) were women, whereas
among trainees there were slightly less
than a half of women (46%).

3.3 Why do students and
trainees go abroad?

3.3.1 Students and trainees have
a variety of motives,
self-development being the most
important single motive

Students and trainees have a number of
different, often overlapping motives for
going abroad to study or work. Accord-
ing to the surveys carried out at CIMO,
the expectations of exchange students
and trainees for their period abroad were
varied. Respondents wanted to improve
their language skills; to gain new experi-
ences; to learn about another culture; to
develop professionally; and, naturally, to
gain new kind of work and study experi-
ences. A similar range of motives has been
discovered in international studies, too
(see e.g. Maiworm & Teichler 2002).
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The motives that more than 50% of re-
spondents regarded as very important or
quite important are listed below (table 2).
The motives are in order of importance
with the one regarded as the most im-
portant on top.

The list shows both similarities and dif-
ferences between exchange students and
trainees. A common trait for both was the
emphasis on self-development, which
was the most important single motive for
going abroad (see also Hogskoleverket
1999; Maiworm & Teichler 2002). Being
in a different environment is seen to de-
velop one’s own personality and to pro-
vide opportunities to test one’s limits and
to become more independent.

Table 2. The motives for going abroad.

Exchange students

I expect to become more patient, more
brave. Also I wanted to prove my parents
and myself that I can live without my
parents’ help. (Female, Lithuania)

3.3.2 Trainees stress professional
development; students language
skills and understanding of
another culture

Trainees differ from exchange students
in that they stress the importance of pro-
fessional development more than stu-
dents. This is understandable as the idea
of trainee placements - whether they take
place in the home country or abroad - is
to gain work experience and to develop
professional skills.

Trainees

1. Self-development

2. Possibility to study in English

2. Learning a foreign language

4. Career development

5. Desire to travel

6. Enhancing understanding of
another country

7. Academic learning in

another country

8. Desire to gain a new perspective
on one’s own country

9. Desire to gain experience of new
teaching methods

10. New courses and study material
11. Good reputation of the host
institution
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1. Self-development

2. Desire to travel

3. Professional development

4. Enhancing understanding of
another country

5. Possibility to work in English

6. Desire to gain experience of

new working methods

7. Career development

8. Learning a foreign language

9. Good reputation of the host company
10. Learning about use of

new technologies and innovations

11. Desire to gain a new perspective
on one’s own country



That I would learn more about what 1t
would be like being an architect. (Female,
Netherlands)

Trainees from Central and Eastern Eu-
ropean and developing countries, in par-
ticular, expressed their desire to learn
about new technologies and new work-
ing methods during their placement.

Compared to educational and vocational
motives, learning a foreign language and
understanding of another country were
more important to exchange students
than to trainees. However, the majority
of exchange students did mention edu-
cational expectations, too.

10 learn about Finnish culture and com-
munity. 10 experience as much of the
country as possible while studying here.
10 see how health care s functioning and
compare it with the experiences from back
home. (Female, Denmark)

Students stressed their desire to learn
more about their field of study and to gain
new perspectives. It is also possible to take
courses abroad that are not available in
the home country. For some, just the
change of study environment was signifi-
cant.

3.3.3 Career development
important for both students
and trainees

Both exchange students and trainees ex-
pected career development from their
period abroad. Trainees often stressed
that they expected to establish useful con-
tacts, whereas exchange students
emphasised development of key skills
necessary at work - language and social
skills and ability to get along with people
from different cultures. Studying and
working abroad was also expected to be
helpful if one were to go to work abroad
in the future.

3.4 Why Finland?

3.4.1 Trainees put Finland
in the first place, exchange
students the second
as their choice of host country

Finland was the trainees’ first choice of a
host country, whereas for exchange stu-
dents it was only their second choice. For
39% of the trainees, Finland was the most
desirable host country. Britain was the
second most popular choice, which 15%
of the trainees would have chosen in the
first place. Finland was particularly popu-
lar among East European trainees.

Only 14% of exchange students chose
Finland as their primary host country.
Britain was the most popular choice;
about 30% of respondents would have
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wished to go there in the first place. The
most popular host countries of both stu-
dents and trainees are listed below in the
order of preference (table 3).

The lists of host countries show that Fin-
land competes for exchange students and
trainees mainly between English-speak-
ing and the other Nordic countries. There
are as many as five English-speaking
countries in the top ten. Nordic coun-
tries also rate well in the top ten, particu-
larly among trainees. Many see Finland
as part of Scandinavia, the culture and
way of life of which they generally find
interesting.

Table 3. The most popular host countries.

3.4.2 Finland’s attraction is
a combination of the exotic and
the modern

There were two kinds of motives given
for choosing Finland as the host coun-
try: those related to Finland as a country
and those related to study or work op-
portunities in Finland.

The conceptions of exchange students
and trainees about Finland as a country
were strongly based on the opposition
between the exotic and the modern. It
was the opposition between the exotic
and modern that particularly attracted
students and trainees to Finland.

Because it is a very interesting and highly
developed country. Within EU 1t s still
“exotic”... (Female, Germany)

Exchange students Trainees

1. Britain 1.  Finland

2. Finland 2. Britain

3. The United States 3. The United States
4. Sweden 4. Sweden

5. France 5.  Germany

6. Ireland 6. Norway

7. The Netherlands 7.  Denmark

8. Australia 8. Ireland

9. Canada 9. The Netherlands
10. Germany 10. France
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High tech installations. Beautiful nature.
Leaders of telecommunications all over
the world. (Male, Mexico)

Finland was regarded as a different and
exotic country and living there was seen
to offer an opportunity to discover a new
culture. Being different made Finland
also a challenging host country. The
northern location and the nature were
also attractive features. A forest and lake
scenery or a picture of cold snowy win-
ter seemed to be in the minds of many
respondents.

At the same time, Finland was seen as a
country of high technology and a fore-
runner in many specialist technological
fields. Respondents also found Finland
socially advanced. Finland was regarded
as a well-organised country with a high
standard of living and good quality of life.

For some young people coming from
Russia and the Baltic countries Finland
was attractive above all because of its
closeness. People who knew Finland be-
forehand or had relatives or other bonds
to Finland make up their own specific
group. As many as 20% of trainees either
had previous experience of being in Fin-
land or had personal ties there. This was
particularly typical in the case of East
European trainees. Finland was a famil-
iar country to them where they felt it was
easy to return to.

3.4.3 High-standard study and
work opportunities attract

Just being generally an interesting coun-
try and having an attractive culture, how-
ever, is not enough without high-standard
study and work opportunities. This was
very clear in the answers. Exchange stu-
dents regarded Finnish education as hav-
ing a very high standard and the courses
available as interesting. In some specific
fields, such as communications and in-
formation technology, architecture, and
design, Finnish know-how was rated par-
ticularly highly.

Because of an excellent choice of Infor-
mation Systems courses and recommen-
dations of friends who had already been
there. (Female, Germany)

Trainees are very career-conscious when
choosing their host country, and receiv-
ing an interesting and relevant job offer
with regard to their career played a cru-
cial role in their choice.

High level of expertise of host company
n the field I want to specialise in. (Fe-
male, Canada)

Eastern European trainees in particular
also looked forward to earning money,
and as trainees get a better salary in Fin-
land than in some other European coun-
tries, this was a significant criteria for
them to choose to come to Finland.
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3.4.4 Possibility to study and
work in English essential in
choosing the host country

International students seem to be well
aware of the courses offered in English
language in Finnish higher education in-
stitutions. The possibility to study in En-
glish and the abundance of English-lan-
guage courses available were important
reasons for coming to study in Finland.
The possibility to work in English was
also important to trainees.

In general, Finland is regarded as a coun-
try where you can easily get by in En-
glish. Particularly Eastern European
trainees stressed the opportunity to im-
prove their English skills in Finland. Be-
ing able to communicate in their own lan-
guage was in general a basic requirement
for trainees from Northern America.

3.5 Sources of information

Respondents got information about study
and traineeship opportunities usually
from the home university, and quite of-
ten also from friends and fellow students.
Information about the host country in
general, however, was by and far most
commonly seeked on the Internet and
through personal contacts - friends, ac-
quaintances or other people who knew
about Finland.

Although exchange students and train-
ees stress that they made their decision
about going abroad independently, ac-
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quaintances and other personal contacts
make up a significant source of informa-
tion. When going abroad, young people
seek advice and information from people
who have been to the country where they
are going to. International students and
trainees who are in Finland at the mo-
ment will be an important source of in-
formation marketing Finnish study and
work opportunities for others and it is by
no means irrelevant what kind of experi-
ences they take home with them.

Respondents were content with the
amount of information they received.
Some trainees missed more information
about working in Finland and working
conditions, such as salaries, taxation, and
safety regulations. T’hose coming to study
in Finland were understandably not so
interested in these kinds of issues. They
wished more information about more
general matters, such as culture, travel,
customs and traditions.

3.6 Studying in Finland

3.6.1 Exchange students attend
lectures in English language and
study independently

Exchange students favour social meth-
ods of study. Almost all respondents at-
tended lectures; relatively many also stud-
ied independently and attended seminars.
Younger students favoured lectures
slightly more than others, and the older
ones independent studies.



Two in three exchange students only
study in English in Finland and about one
in four also use either Finnish or Swed-
ish. All in all, a great majority of students
and trainees come to Finland without any
knowledge of either Finnish or Swedish
language. When in Finland, however,
many start learning the local language:
more than half of the students and just
under 20% of trainees. The difference
between students and trainees is prob-
ably explained by the fact that students
have better opportunities in participat-
ing in Finnish language courses than
trainees.

3.6.2 Respondents more content
with support services for
students than with teaching

International students rate computers
and other equipment and library services
in Finnish higher education institutions
very high. They were also happy with
contacts with teaching and other person-
nel and they felt that they had received
enough guidance. Basic conditions for
studies then seem to be in order in Fin-
land.

Room for improvement can be found in
actual teaching, however, although in
general students were content with it, too.
Two in three exchange students thought
that Finnish teachers’ expertise in their

Table 4. Assessment of Finnish higher education by international exchange students.

Regarded as good by X %

Computers and other equipment 89
Libraries 83
Course material and books 78
Guidance and contact with teachers 78
Expertise of teachers 68
Foreign language skills of teachers 65
Availability of courses in English 58
Ability of teachers to provide new ideas/insight 55
Teaching methods 47
Accuracy of advance information 46

received about studies
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field and their English language skills
were good. Availability of courses in En-
glish, ability of teachers to provide new
ideas and insights and teaching methods
used received less praise.

3.6.3 Courses in English
language and teachers’ language
skills need further improvement

Many exchange students encounter lan-
guage problems while studying in Fin-
land. Answers show, however, that the
problems are usually quite small: read-
ing books and following lectures in a for-
eign language is always more demand-
ing than in your own language. However,
some students reported problems that
can be interpreted being caused by inad-
equate arrangements by the institution:
there were not enough courses available
in English or enough books in English,
or the language skills of teachers were
insufficient. Perhaps in practice the vari-
ety of courses in English is not as wide as
promised in college prospectuses.

3.6.4 Room for improvement in
accuracy of advance information

Exchange students were the most discon-
tented with the advance information they
had received about their studies (table 2).
Less than half of respondents thought the
information they had received had been
accurate. This is partly due to structural
problems which can be difficult to solve:
the course provision is often confirmed
only in the beginning of the term, whereas
the decision about going to study abroad
and personal study plans are already
completed in the end of the previous
term. It is clear then that plans will at least
partly be based on preliminary informa-
tion.

On the other hand, there may be a lot of
random variation in the flow of informa-
tion. Practices of higher education insti-
tutions in different countries vary and
different people have different ways of
passing on information. Exchange stu-
dents should be encouraged to be very
proactive about getting up-to-date infor-
mation about their studies.

Table 5. Assessment of services provided for international students.

Service Regarded as good by X %
Welcoming sessions/orientation programmes 83
Information materials 79
Events organised for international students 79
Student tutors 61
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3.6.5 International students
make good use of services
offered to them

Exchange students make good use of
support services provided for interna-
tional students in higher education insti-
tutions, such as welcoming sessions and
orientation programmes, information
materials, events organised for them and
student tutors. Only a couple of students
had no experience of any such service.
Surprisingly, students were more con-
tented with events organised by the in-
stitution than with the more unofficial
tutoring by Finnish students (table 5).

3.7 Finland as a place
of study and work

3.7.1 Finland is advanced
in technology and has
a relaxed atmosphere

Exchange students and trainees were
asked to describe what it was like to be a
student or a trainee in Finland. Respon-
dents’ experiences were quite similar al-
though students described studying and
trainees working. Experiences were also
often well in line with the conceptions
respondents had when they first came to
Finland.

Respondents thought that the level of
technical equipment in higher education
institutions and work places was gener-
ally high, which is well in line with the
image of Finland as a country of high

technology. Trainees from Eastern Eu-
rope, in particular, stressed the high stan-
dard of technical equipment at work
places.

It’s hike travelling 20 vyears forward in
time. It’s very modern, looks like a well-
orgamized networks in which all the parts
have their own role. However, it’s very
friendly and stands close to me. (Male,
Hungary)

Another similarity between students and
trainees was that they felt that the atmo-
sphere at colleges and work places was
relaxed and informal. They thought that
hierarchies were low and it was easy to
make contact with staff members at col-
lege and colleagues at work.

You talk with all people at work by first
name, that is nice. The relation between
the employers and employees is better
than in Germany. (Male, Germany)

Students were positively surprised to find
that teachers’ office doors were often
open and that they answered to their
questions relatively quickly at least
through e-mail. Some trainees also said
that the atmosphere at work was less
stressful and competitive than at home.

Experiences of Finns were mainly posi-
tive. Finns were described as friendly and
helpful. On the other hand, some com-
plained that it was difficult to make con-
tact with Finnish people. Finns were also
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regarded as shy, quiet and reserved, which
some respondents interpreted as un-
friendliness and coldness.

3.7.2 It is easy
to get by in Finland

Both exchange students and trainees also
thought that things were well organised
in Finland. They thought that higher edu-
cation institutions and work places were
well organised and that it was easy and
flexible to get things done. Working in
Finland was described as disciplined. The
same opinions come across even when
respondents describe Finland more gen-
erally: the impression of Finland as a well-
organised country remains all through the
exchange and placement period.

3.7.3 Studying in Finland is
very independent

Exchange students stressed the indepen-
dence of studying in Finland, although
respondents meant somewhat different
things with independence. They found it
positive that students in Finland are
treated as adults who can make their
study plans and timetables according to
their own wishes. Academic freedom was
supported.

On the other hand, some students used
the word independence when describing
the study methods. They felt that inde-
pendent studies were emphasised in Fin-
land: reading books and sitting exams.
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They wondered about the emphasis on
information received from books as op-
posed to lectures. This kind of indepen-
dence was not always regarded as solely
positive. Reading in a library was re-
garded as a lonely, even a boring way to
study.

3.7.4 Social integration to
Finnish student community
difficult

Students felt that they had integrated well
into the community of international stu-
dents, but relatively poorly into the Finn-
ish student community. One of the big-
gest disappointments for many respon-
dents was how little they had got to know
local people. This phenomenon is not
typical of Finland only. Exchange stu-
dents mainly get to know other foreign
students. They attend courses designed
for international students where there are
not necessarily many local students, they
spend their free time with other exchange
students and they often live separated
from local students.

3.7.5 Living in Finland is
expensive, standard of
accommodation good

Respondents thought that living in Fin-
land is expensive. The majority of ex-
change students estimated that they used
more money in Finland for food, free
time and transport than in their home
countries. Apart from Finland being ex-



pensive, the experience about the expense
of free time activities may partly be due
to the fact that students and trainees tend
to be very active when abroad: they travel,
have hobbies and socialise with their new
friends.

Accommodation for exchange students
is usually arranged by host institution,
and for trainees by either their employer
or the Centre for International Mobility
CIMO. Respondents were generally very
happy about their accommodation: flats
were clean, well-equipped and pleasant.
A few respondents described their ac-
commodation as untidy. Trainees in the
field of natural resources complained
about the long distances between accom-

Figure 4. Benefits from the exchange period.

modation and the nearest town or village.
Respondents did not generally think that
accommodation was expensive in Fin-
land; they usually stayed in inexpensive
student houses.

3.8 Benefits from study
period abroad

All in all, respondents were happy with
their stay in Finland. Trainees thought
that working in a Finnish work place was
pleasant. Of course, they only stayed in
Finland for a relatively short period, so
there was not much time for any major
conflicts to arise. Exchange students felt
that their expectations were met; they had
achieved what they had hoped for: for-

Understanding of another country

Self-development

New friends

New perspective towards home country
Learning English

Career development

Academic development

Learning Finnish

0%

M very important

20 % 40 %

60 % 80 % 100 %

fairly important B not important
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eign language skills, enhancing their un-
derstanding of another culture, self-de-
velopment, making new friends and ad-
vancing their studies.

Students’ assessments about the benefits
of their exchange period are described
in the figure on page 27.

Cultural and personal benefits from the
exchange period abroad were rated more
significant than benefits directly related
to studies or work (see also
Hogskoleverket 1999, 81; European
Commission 1997). Almost all students
said that they had learned to understand
another culture and developed person-
ally. It does not mean, however, that they
felt that the exchange was not beneficial

with regard to their career and academic
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development, too. More than 60% of re-
spondents felt that the exchange period
was significant for their career and aca-
demic development.

Different benefits correlate strongly with
each other. They do not exclude each
other but go hand in hand. Those respon-
dents who thought that they had devel-
oped personally during the exchange
period usually thought that they had
gained career and academic benefits, too.
Time abroad is a comprehensive experi-
ence and it is difficult to distinguish dif-
ferent benefits from each other. Self-de-
velopment, self-confidence, ability to get
along in a different culture and with
people from a different culture are skills
that will be valuable for many young
people in their future studies and careers.
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ANNEX 1. The main partner countries of student exchanges* in Finnish higher education institu-
tions between 1997 and 2001. (Source: CIMO)

OUTGOING STUDENTS

1997 1998 1999 2000 2001
United Kingdom 554 1042 1060 1015 948
Germany 564 789 842 915 921
Sweden 413 515 585 625 614
France 311 382 446 403 469
United States 299 385 459 432 455
Netherlands 206 434 437 427 429
Spain 147 247 277 343 429
Austria 141 148 167 197 250
Italy 79 141 174 204 224
Belgium 64 119 171 176 215
Ireland 63 69 149 180 178
Russian Federation 73 102 124 182 175
Denmark 64 113 119 89 173
Canada 65 91 122 121 131
China 25 84 114 125 121
Norway 93 120 115 136 119
Switzerland 51 70 72 111 108

4 A student exchange here is a study or trainee period abroad lasting at least 3 months and not
leading to a degree in a host institution. An international trainee placement is regarded as a student
exchange when it is part of a student’s degree and organised through a higher education institution.

Bold italics = The numbers only include exchanges in universities, not in polytechnics

x = information is not available
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INCOMING STUDENTS

1997
Germany 311
France 224
Spain 142
Italy 154
United Kingdom 144
Russian Federation 76
Netherlands 92
Poland X
Hungary 56
Belgium 75
Austria 65
Estonia 56
United States 153
Czech Republic X
Lithuania X
Sweden 90

1

998

505
372
244
267
180
140
192

49
111
141

82

65
152

158

1999

531
414
323
286
248
142
224
131
151
166
94
87
171
55
42
98

2000

613
520
393
351
286
307
254
177
194
173
109
147
136

96

68
116

2001

806
527
494
356
299
287
262
220
219
192
173
163
145
140
116

86

Bold italics = The numbers only include exchanges in universities, not in polytechnics

x = information is not available
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ANNEX 2.The partner countries of students exchanges in Finnish higher education institutions in

2001 (Source: CIMO)

outgoing

students
TOTAL 7475
EUROPE 5853
Austria 250
Belgium 215
Bosnia and Herzegovina 1
Bulgaria 2
Czech Republic 90
Denmark 173
Estonia 78
Faroe Islands 3
Finland -
France 469
Germany 921
Greece 118
Hungary 71
Iceland 60
Ireland 178
ITtaly 224
Latvia 10
Liechtenstein -
Lithuania 19
Luxembourg 5
Macedonia -
Malta 7
Moldova -
Netherlands 429
Norway 119
Poland 57
Portugal 52
Romania 4
Russian Federation 175
Slovakia 14
Slovenia 3

incoming
students

5492

4880

173
192
10
140
59
163

547
806
69
219
17
49
356

220
78
30

287
38
10

Spain

Sweden
Switzerland
Ukraine

United Kingdom
Yugoslavia
Country unknown

ASIA

Bahrain
Bangladesh
Cambodia
China
Cyprus
Georgia
Hong Kong
India
Indonesia
Iran

Iraq

Israel

Japan
Jordan
Korea, Republic of
Kyrgyzstan
Lao People’s
Democratic Republic
Lebanon
Macau
Malaysia
Nepal
Pakistan
Philippines
Singapore
Sri Lanka

34

429
614
108

948

121
13

25
11

45

21

98
14

48

494
86
44

299

13

313

10
22

14



Taiwan,

Province of China
Thailand

Turkey

United Arab Emirates
Uzbekistan

Vietnam

AFRICA

Benin

Cote d’ivoire
Egypt
Eritrea
Ethiopia
Gambia
Ghana
Kenya
Liberia
Libya
Madagascar
Malawi
Morocco
Mozambique
Namibia
Nigeria
Rwanda
Somalia
South Africa
Swaziland
Tanzania,
United Republic of
Tunisia
Uganda
Zambia

NORTH AMERICA

Canada
United States

155

10
20

hn W o0 ~

38

—_

11

13

17

586

131
455

18

=N =

N = W =

W = =

202

57
145

LATIN AMERICA

AND CARIBBEAN

Argentina
Aruba
Bahamas
Bolivia

Brazil

Cayman Islands
Chile

Colombia
Costa Rica
Cuba
Dominica
Dominican Republic
Ecuador

El Salvador
Jamaica
Mexico
Netherlands Antilles
Nicaragua

Peru

Puerto Rico
Suriname
Uruguay
Venezuela

OCEANIA

Australia
New Zealand

COUNTRY
UNKNOWN

35

109

W L N O~ = = =

EENIN V)

45

A o= = = W O =

112

92
20

48

59

— e 0N

[

25

19

16



ANNEX 3. International degree students® in Finnish higher education institutioins (main countries
of origin) 1991, 1993, 1995, 1997, 1999 and 2000° . (Source: Statistics Finland)

1991 1993 1995 1997 1999 2000

China 242 379 439 421 819 1011
Russian Federation

(Soviet Union) 103 114 201 290 586 800
Sweden 168 214 215 262 442 553
Estonia 49 156 231 251 365 469
Germany 128 140 152 155 209 248
United States 118 107 117 132 155 191
United Kingdom 53 55 71 85 115 146
Bangladesh 114 114 112 87 114 121
Nigeria 51 60 59 63 91 108
France 23 26 37 49 84 107
Ghana 38 56 64 56 83 105
Hungary 32 45 53 62 71 89
Spain 15 15 17 21 57 87
Somalia 4 15 20 30 116 85
Italy 27 29 36 43 64 85
Iran 56 66 73 75 83 83
Kenya 21 12 14 16 55 82

> Non-Finnish citizens studying for a whole degree in a Finnish higher education institution
¢Years are not completely comparable. Information about international degree students in Finnish

polytechnics is only available from 1999 onwards. Figures from between 1991-1997 only include
universities.
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ANNEX 4. International degree students in Finnish higher education institutions by country of
origin in 2000 (Source: Statistics Finland)

TOTAL 6372 Ukraine 77
United Kingdom 146
EUROPE 3390 Yugoslavia 18
Albania 14 ASIA 1727
Austria 23
Belarus 6 Armenia 2
Belgium 21 Azerbaijan 2
Bosnia and Herzegovina 21 Afghanistan 4
Bulgaria 39 Bangladesh 121
Croatia 8 China 1011
Czech Republic 28 Cyprus 4
Denmark 47 Georgia 5
Estonia 469 India 47
France 107 Indonesia 13
Germany 248 Iran 83
Greece 33 Iraq 50
Hungary 89 Israel 24
Iceland 34 Japan 79
Ireland 22 Jordan 18
Italy 85 Korea, Democratic People’s
Latvia 26 Republic of 1
Liechtenstein 1 Korea, Republic of 17
Lithuania 53 Kazakstan 6
Macedonia 2 Lebanon 6
Malta 3 Malaysia 8
Moldova 1 Mongolia 1
Netherlands 55 Myanmar 2
Norway 59 Nepal 10
Poland 63 Pakistan 66
Portugal 19 Philippines 22
Romania 76 Singapore 8
Russian Federation 800 Sri Lanka 6
Slovakia 15 Syrian Arab Republic 13
Slovenia 3 Taiwan, Province of China 6
Spain 87 Thailand 9
Sweden 553 Turkey 50
Switzerland 39 Uzbekistan 1
Vietnam 32
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AFRICA

Algeria
Angola

Benin

British Indian
Ocean Territory
Cameroon
Congo
Congo, The Democratic
Republic of
Cote d’ivoire
Egypt

Eritrea
Ethiopia
Gambia
Ghana
Guinea
Kenya
Liberia

Libya
Malawi
Mauritius
Morocco
Mozambique
Namibia
Niger
Nigeria
Rwanda
Senegal
Sierra Leone
Somalia
Sudan

South Africa
Tanzania,
United Republic of
Tunisia
Uganda
Zambia

Zimbabwe

105

82

12
14

50

NORTH AMERICA

Canada
United States

LATIN AMERICA
AND CARIBBEAN

Argentina

Bolivia

Brazil

Chile

Colombia

Costa Rica

Cuba

Dominica
Dominican Republic
Ecuador

El Salvador
Honduras

Jamaica

Mexico
Netherlands Antilles
Nicaragua

Peru

Uruguay

Venezuela

OCEANIA

American Samoa
Australia

New Zealand
Papua New Guinea

COUNTRY
UNKNOWN

262

71

191

116

13

20

13

13

—_ = NN =

16

27

19

95



ANNEX 5. Finnish degree students’ abroad (main host countries) 1993-94, 1995-96, 1997-98,
1999-00 and 2001-02 (Source: The Social Insurance Institution of Finland)

1993-94 1995-96 1997-98 1999-00 2001-02

TOTAL 3647 4397 5559 5588 4986
United Kingdom 327 576 1766 2240 1989
Sweden 824 1061 1165 1096 1060
United States 854 886 681 580 420
Germany 550 504 475 408 364
Estonia X 235 294 279 241
Netherlands 63 115 192 176 150
France 178 160 127 108 111
Italy 78 93 99 82 94
Norway 50 69 104 88 83
Denmark 55 49 62 71 58
Russian Federation 92 72 62 60 56
Canada X 46 63 49 47

x = information is not available

”Finns completing a whole degree abroad
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ANNEX 6. Polytechnics in Finland

Aland Polytechnic

Arcada Polytechnic

Central Ostrobothnia Polytechnic
Diaconia Polytechnic
Espoo-Vantaa Institute of Technology, EVITech
Haaga Institute Polytechnic
Héme Polytechnic

Helsinki Business Polytechnic
Helsinki Polytechnic Stadia
Humanities Polytechnic
Jyviskyld Polytechnic
Kajaani Polytechnic
Kemi-Tornio Polytechnic
Kymenlaakso Polytechnic
Lahti Polytechnic

Laurea Polytechnic

Mikkeli Polytechnic

North Karelia Polytechnic
Oulu Polytechnic

Pirkanmaa Polytechnic
Pohjois-Savo Polytechnic
Police College

Rovaniemi Polytechnic
Satakunta Polytechnic
Seindjoki Polytechnic

South Carelia Polytechnic
Swedish Polytechnic, Finland
Sydvist Polytechnic
Tampere Polytechnic

Turku Polytechnic

Vaasa Polytechnic

ANNEX 7. Universities in Finland

Multi-faculty Universities

Abo Akademi University
University of Helsinki
University of Joensuu
University of Jyvéskyld
University of Kuopio
University of Lapland
University of Oulu
University of Tampere
University of Turku
University of Vaasa

Universities of Technology

Helsinki University of Technology
Lappeenranta University of Technology
Tampere University of Technology

Schools of Economics and
Business Administration

Hanken Swedish School of Economics and
Business Administration

Helsinki School of Economics

Turku School of Economics and

Business Administration

Art Academies

Academy of Fine Arts

Sibelius Academy

Theatre Academy

University of Art and Design Helsinki UIAH



